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ABSTRACT 

This handbook for team leaders contains five 
chapters. The first deals with the team leader as liaison between all 
other persons and institutions connected with a particular program. 
The second discusses changes required of interns in assuming the role 
of teac leader after having been a teacher. The third chapter 
describes the team leader's activities and responsibilities as a 
trainer of teachers, chapter four deals with intern conferences and 
visitations, and chapter five outlines evaluative activities of team 
leaders. Appendixes include advice to a beginning teacher, guidelines 
for getting acquainted with a community, evaluative devices, team 
leader schedules, and a selection of interns* views of team leaders. 
(PB) 
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INTRODUCTION 

The Teacher Corps was created by Title V-B of the Higher Education 
Act of 1965. On June 29, 1967, it was amended and extended for three 
years by the Education Professions Development Act of 1967. 

uiu ^^^^^^ of the Teacher Corps is to reach and teach the 

children of poverty, and the primary criteria for success are acceptance 
Of each chil as he is and commitment to helping each child reach a 
worthwhile ad attainable objective. All decisions must be based upon 
these objecj.ives. 

The team leader is immediately responsible for planning and super- 
vising fhe total program of activities engaged in by the Teacher Corps 
Team as it Is determined jointly by the local administrative personnel 
and the porject director, using the approved project proposal as a 
general guideline. 

The intended use of this handbood is threefold: 

1. To provide a readily accessible, comprehensive, reference 
tool for present and future needs and to provide an objective 
basis for discussions and evaXuations of the interns and the 
program during individual conferences and group seminars. 

2. To encourage cooperation and couanunication among the par- 
ticipants in the Corps in order that the intern aiay develop 
his potentialities to the fullest degree. 

3. To make understandable the role and responsibilities of the 
public school and the college personnel involved in the work 
of the intern. 

If at the end of the year, the program of work offered to interns, 
students and the community has enabled them to perform in a manner that 
is consistent with objectives set forth, we will have communicated our 
objectives of his handbook in a meaningful manner. 
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This handbook Is an outgrowth of a Team Leader Institute held 
at East Tennessee State University, Johnson City, Tennessee, during the 
suniner oi 1968* Its purpose is to provide helpful information for 
team leaders and prospective team leaders* The writers in no way 
Intend to convey the impression that the contents constitute official 
guidelines; rather, they represent combined Ideas as a result of 
personal experiences. 

Nor can it be claimed that the contentis of this publication 
are entirely original* Principles, procedures and suggestions have 
been drawn not only from the experiences of college and public school 
personnel from several areas but also from student teaching handbooks 
of teacher education institutions, textbooks. Official Teacher Corps 
Guidelines, local proposals and other related literatu^-e in the field. 
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I. THE TEAM LEADER AS A COORDINATOR 



A team leader has a many faceted role serving as a liaison bet.;een the 
various individuals and institutions directly and indirectly concerned with 
the Teacher Corps program. 
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A. LIAISON BSIUEEN THE UNIVERSITY AND 
THE PROGRAM 

.1?*® director should be «ppraised 
of all problems -solved and unsolved- 
and of the overall progress of the 
program* 



M.. 1:^^^^^ closely with 

the director when initiating a coLun- 
1^ -program. 



.T^® H^^^^ ^« obligated to 
the University for requesteo reports. 



There should be a direct line of 
communication from the college or uni- 

avoid conflict:. 



1, 
2, 



3, 
4. 



3, 



REPRESENTATI 
ACTIVITIES 



V E 



I. 
2. 
3. 
4. 



5. 



Projecting future plans 
Negligence on the part of the 
intern la planning and perform- 
ing his work. 
Unwarranted absences 
Failure on the part of the 
intern to accept and do a fair 
share of community activities. 

Tutorial activities 
Establishment of a definite 
percentage of time 
Summer activities 
Recreational programs 



1. Program evaluation 

2. Intern's absences 

3. Intern's schedules 



Final eKaminations 
University course schedules 
Advance notice oi developments 
written information regarding 
university instructions to the 
interns 

Seminars and conferences 
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B, LIAISON BETOEEN THE IKTERW AMD THE 
LOCAL UNIT 

The relationship with upper level 
administration will vary from closeness 
at the outset of the prosram to one of 
comparative remoteness as the program 
develops satisfactorily. After initial 
working arrangements have been made, the 
team leader will probably have direct 
contact only as progress reports, pro- 
gram expansion or conferences may re- 
quire. 



w » mum 



1. 



2. 



3. 
4. 



5. 



6. 



7. 
8. 



Initial conference with superin- 
tendent, personnel director, 
and federal program director to 
assure mutual understanding of 
proposal and program* 
Arrange conference for any per- 
sonnel problems. 
Transmit information from uni- 
versity director. 
Plan second year's program 
jointly. 

Provide information and guidance 
for the total program as requested 
or as necessary. 
Clearance for use of research 
material obtained from local 
unit files and records. 
Facilitating employment of 
interns by local unit. 
Clearance of observers of the 
program and representatives 
from the news media. 



C, LIAISON BETWEEN THE TEACHERS, OTHER 
PERSONNEL AITO THE PROGRAM 

One of the functions of the team 
leader is to introduce and describe the 
worU of the interns to the staff members 
of the school and other auxiliary per- 
sonnel. 



!• Staff meetings 

2, Ins er vice programs 

3, Orientation groups 

4, Social functions 

5, PTA 



A special relationship should 
exist between the team leader and the 
cooperating teacher (s) with whom the 
intern v7orks. 



1, Frequent conferences 

2, Joint evaluations 

3, Planning sessions (traditional 
and innovative) 

4, Presentations 



D. LIAISON BETI^EEN THE PRINCIPAL AND 
THE PROGRAI't 

One of the most important rela- 
tionships established is that of the 
team leader and the principal. The 
Teacher Corps Program must be coordi- 
nated With the program being conducted 
within the school for which the prin- 
cipal is responsible. 
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1. 



2, 
3. 
4. 

5, 

6. 
7. 



Placing of interns according to 
abilities of interns and needs 
with the school. 
Scheduling of interns 
Seeking places to conduct classes. 
Participation In community ac- 
tivities. 

Participation in extra-curricular 
activities. 

A mediator to staff as a whole. 
Innovations 
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E. THE TEAM LEADER AS A LIAISON BETWEEN 
INTERN AND PUPIL 

The pupils need to be prepared for 
the arrival of the intern. 



The intern is introduced to the 
pupils of the school 



The intern becomes acquainted with 
and studies carefully the disadvantaged 
children and their classroom situations. 



The team leader has the responsi- 
bility of aiding the intern in main- 
taining proper relations with his 
stud<»nts. 



The intern refrains from imposing 
his religious or political views upon 
his pupil. 



Team leader visits in the class^ 
room bt^fore the intern arrives and 
explains the role of the intern to 
the children. 



Team leader i*ntroduces him to 
the cooperating teacher and then she 
introduces him to the eieee tas & 
second teacher. 



The team leader can help the 
intern ac<.omplish this by helping 
him to become acquainted with the 
children personallyj^ learn about 
the community) understand their 
social) economical) and educational 
background, and recognize their 
common needs. 



Individual conference supple- 
information available from a 
study of th^ Cumulative Record. 



ments 



Rapport can be established by: 

1. Being impartial at -.*X times. 

2. Being a helper and a friend, 
but being careful about becom.ing 
too familiar wit^ his students, 

3. Not tj^ing to be a perfectionist— 
develop sympathy, empathy, tol- 
erance, patience, and enthusiasm, 
in v/orking with the pupils. 

4. Commanding respect without being 
authoritarian. 

5. Speaking their language. 

6. Recognizing the worth of each 
individual and striving to 
develop latent potential. 



He exhibits a broad-minded, 
tolerant attitude toward other 
groups and individuals. 
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F, LIAISON BETI7EEM THE INTERNES IM- 
VOLVEtiSNT IN LOCAL CIVIC AGEIICIES 



4 



The team leader Is responsible 
for all community work performed by 
his intern* This Includes the plan- 
ning phase as well as Impleraentatif.n 
to facilitate maximum effort* 



2« Familiarize yourselves with 
community agencies and organi* 
zations* 

(a) Boy scouts, girl scouts 

(b) Civic and Service cluba 

(c) Churches 



1* Familiarize yourselves with the 
homes* 



3* Acquire Icnowledge of state and 
federal agencies* 

(a) OEO, Neighborhood Youth Corps 

(b) Family t.^ervice 

(c) Job Corps 

(d) Health department 
(d) Welfare department 
(f) Rehabilitation programs 



and others 



II* THE TEAM LEADER— A MARGINAL ROLE 



Changes of behavior required to assume ths C^am leader role vs* the Itoster 



A* Up to the time of his assignment as a team leader of interns , the 
team leader has been a teacher of children or of students* This 
role has suddenly been changed to the teacher (or leader, which is 
more appropriate) of adults* 

B* There is a major change from child education to adult education 
which the team leader must assimilate. The interns are degreed 
young adwlts who will not respond to the teaching approach that 
is used on students* 

C, This is a change from being a highly professional specialist to a 
supervisory generalist* The ream leader is no longer an unassailable 
authority* The team leader is now a democratic leader who has no 
real decision making pa^er, , . Only the functions of coaching, 
recommending, persuading and representing. 



Teacher role* 
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This change in assignment calls for a Survival Course rather than an 
orientation. It also calls for an understanding of the motivation and 
direction of adults rather than students. The feam Leader is required to 
move from the specialist point of view of teaching students to the generalist 
functions of leading a team of adults. 

In effect, the team leader is in no-man's land. He belongs to none of 
the areas involved; and yet, he is part of them all: school, university and 
community. He ^.s only partially oriented to the school system, only partially 
oriented to the university; but, he is entirely responsible to the intern. 



Ill* THE TEAM LEADER AS A TRMtlER OF TEACHERS 



The team leader^ serving as a trainer of teachersi should possess the ability 
to supervise. Instruct and motivate the interns. It is Important that he have a 
good knowledge of subject matter and of the teacher ^learning process* Ability 
and villlngness to demonstrate necessary teaching techniques are imperative* 

/ 

A* TRAINING ACTIVITIES 



The team leader should utilise the 
technique of gradual induction of the 
intern into teaching 



1* The process of getting acquainted 

should include; 

a* An orientation period for 
becoming acquainted with 
studentSf classroom proce« 
dures» policy, et cetera* 

b. Working first with individuals 
and small groups leading into 
occasional large group 
instruction for a limited time* 
2* The process of gradual induction 

into the teaching process: 

a. Plan and observe: Outline 
and plan cooperatively a • 
unit or a daily plan* The 
intern should observe the 
team leader teach this unit 
or daily plan and have an 
opportunity to help him eval- 
uate how effective it was* 

b. Plan and Teach: plan co«* 
operatively including sug- 
gestions from intern, cooperat- 
ing teacher and the team 
leader* Let the intern teach 
and the leader observe* Evalu- 
ate the teaching experience 
together and determine reasons 
for success or failure in 
tbaching* Then plan together 
for the next day's instruction 
taking into account the day's 
experiences of the intern's 
work* Let the intern teach the 
new cooperatively planned de- 
veloped plans, and then together 
evaluate the teaching experience « 
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e« Seml^Solo: should these teach** 
ing experiences be favorable, 
let the intern plan the next 
teaching experience and have 
the leader evaluate and make any 
suggestions necessary for im- 
provement. The Intern should 
teach the unit and cooperative 
evaluation should folloi7« 

d. Solo experience; Should the 
semi -solo experience be sue* 
cessful, let the intern plan 
and toach a unit on his own. 
The team leader should ob- 
serve Fomexfhatj, but do not be 
afraid to leave the intern 
alone for short periods of 
time. 

e. Teach and Observe: If the 
semi -solo experience is not 
successful* the team leader 
and intern should plan the 
unit cooperatively and teach 
it allov7ing the intern ob- 
serve you for a day or tx90. 
Should two reading groups or 
two classes of the same sub- 
ject be scheduled, the intern 
may teach one, and then let 
him observe the leader teach- 
ing the other. 

f* Repeat the directions under 
"d" or "e" for a successful 
semi -solo or solo experience, 
g. Observe other teachers teach: 
the observation of experienced 
teachers becomes most meaning- 
ful after the intern has had 
actual classroom teaching or 
a sole experience. 

The amount of time necessary for this sequence will vary with the ability and 
the adaptability of the intern to teaching responsibilities. 

B. tilPERATIVES OF CHAl^GE 

Responsible leadership in planning, performing, and evaluating innovative 
activities is a major emphasis in the Teacher Corps program. 

The four primary areas in which unique and creative efforts would be par- 
ticularly relevant are: 1 1 



The area of instruction 



1. 
2. 
3. 
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Use homeroom for cultural enrich- 
ment. 

Initiate use of new or little-used 
A-V media* 

Teach a unit on animal life at the 
zoo* 

4* Develop a local history unit* 
5* Experiment with programmed 
material* 

Eliminate traditional type of 
homework* 

Initiate some new teaching tech- 
niques such as Language Arts 
Experience Approach in Reading* 
Use teaching machines such as 
Language Master, Tachistoscope, 
EDL« etc* 

Education television 
Video-tape 
Fuppertry 
Dramatization 
Educational games 



6. 
7. 

8* 



9* 
10. 
11* 
12* 
13* 



The area of organization 



1, 

2* 
3* 

4* 

5* 

6* 

7* 



Withdraw students for special 
instruction* 

Conduct voluntary Saturday school 

Use one-to-one, small group, and 

large group instruction* 

Team teaching— use the Corps team 

for introducing team-teaching* 

Develop a non-graded reading 

program* 

Full thr^e classes together for a 
visiting speaker* 
Individualized instruction 



The area of community activity 



1. Develop an intramural program 
2* Provide in-community tutorial 
services 

3* Provide home instruction for 

pregnant unwed girls 
4* After-school square dance team 
5* Organize a community chorus or band 
6* Provide a summer activity program 
7* Channel patrons to community agencies 
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The area of salvagilng and conserving 
human beings 



1* Provide "guidance** services 

2* Get a list of students on probation 

3, Ask police chief to notify you vhen 
students are apprehended 

4, "Adopt" a student (your personal 

nlsslon) 

5* Provide and man an area for those 

v7ho can't function in classroom, 
6t Youth center and church 



C, COMMUNITY RESPONSIBILITIES 

Community involvement is a neces- 
sary Ingredient for a successful Teacher 
Corps program which meets the approval 
of the national office and the universi- 
ty director. Interns will find more 
excuses for negligence in this phase of 
their work than in any other area of 
their service assignment. 

There are several reasons why this 
will be so: (1) All their other 
sponsibilities will be schedtO'*'' in de- 
tail} (2) Other resn'^''-**'^litles will 
Involve a coo»"' -"^^^ teacher; <3) 
Comcunif'' •^sponslbllities are largoly 
gpir .aitiated, ^ 



Areas of Involvement are: 
Home visitation 



Work with health and welfare agencies 



Special Projects 




1. 
2. 

3. 

4. 



1. 



2. 
3. 



1. 
2. 
3. 
4. 



Obtain student addresses. 
Visit homes of children with 
disciplinary problems. 
Prepare a file to record perti- 
nent data. 

Interns make follow-up home 
visits. 

Refer children needing health ex- 
aminations, immunizations, or 
dental care to proper agency. 
Arrange transportation to the 
County Health Department, 
Refer needy cases to the local 
welfare or other agencies. 

Tutoring sessions 
Square dance groups 
Community sings 

Miscellaneous recreational ac- 
tivities 
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Organizing Civic Pride Juniors 



^•B.P, Program (Pep and Energy Project) 



ViBA Art Clubs 
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1. City of security (combat delinquency) 

2, Alertness to safety rules 
3« Beautification clubs 

This is done under the direction 
of regular professional personnel, to 
provide breakfast for eligible students* 
Interns will help observe and get to 
lcnox7 students in an informal manner— 
possibly to head off home problems that 
may affect school«*-to assist v;ith any 
unfinished homework assignment* 

1* Music 

2* Art 

3* Drama 

4* Dancing 



IV* TEAM LEADER— INTERN CONFERENCES AND VISITATION 
A unification and coordination of the efforts of team leader and intern 
are imperative to attain the desired educative results. It is expedient that 
the intern maintain his/her individuality and initiative and that professional 
alertness be kept alive* 

Personalities and temperaments differ widely* Previous training will differ 
from inadequate to almost excellent* Some will exert more zeal and interest than 
others, and there will be problems of various types with which these young people 
will be faced. The intern's home stresses (or pleasures), health and that of 
her children, even the weather conditions or the physical atmosphere of the room 
will make each visit and conference unique. The team leader must be cognizant 
of all of these factors as she/he meets with the intern. 



A, CLASSROOM OBSERVATION 

Classroom visitation is usually of 
three different types t (1) announced; 
(2) unannounced; and (3) by invitation. 



1« The announced or scheduled visita- 
tion allot^s interns to specifically 
prepare the students and the les- 
son. It xrould, however, make some 
interns highly nervous and appre« 
hensive, so that their work is not 
typical of their normal teaching 
ability. 
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The announced visitation usually 
Suards against visiting during the 
showing of a motion picture, free 
reading period, or the administering 
of a test* 

2* The unannounced visitation has the 
advantage of sampling the regular 
work of the intern. 
3* Vlhen an intern and team leader 
plan V7hat classroom activity is to 
be observed, the team leader might 
Increasingly visit by invitation* 
A team leader may be invited to 
make a visitation to observe a 
particular lesson on a particular 
day* He may seek data on the 
results of a new teaching procedure. 

1* The intern recognizes some diffi«* 
culty and is trying to identify 
contributing factors* The team 
leader may visit daily or as 
frequently as feasible until the 
problem is identified* 
2* The intern is trying out a new 
method of introducing a new in« 
structional device* 
3. Assessing the quality of the 
teaching-learning climate* 

It is essential that the team leader sees a unified activity or planned 
lesson from Initiation to conclusion* The team leader usually needs to prepare 
for the visit by studying thfi intern's planning and materials of Instruction in 
order to understand the goals and purposes of the intern* 

There should be a follow-up of every visitation* The team leader and the 
intern must cooperatively examine the results of the observation* This is best 
done through a post -visitation conference* 



Length and frequency of a team leader's 
visitation should be determined by the 
purpose of the visitation* 



B. GEIIERAL CONFERENCE 

Conferences are advantageous in 
providing for direct and intimate inter- 
action between team leader and intern, 
both of whom should be interested in 
improving instruction* 
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4!he team leader should use the confer- 
ence for different purposes 



Whenever th^?. conference is arranged, 
the Important thing is to provide privacj 
and freedom from inter|;uption« 



The team leader conducts himself in- 
ccnspiciously upon entering and leav- 
ing the classroom. To act otherwise is 
to defeat the purpose. 



C, FERSOimi CONFERENCES 

The variety and immensity of the 
problems of human relationships make 
it imperative that the team leader and 
the intern develop deep mutual under- 
standing as the foundation for the 
fullest maturing of all concerned. 

Utilizing personal conferences, 
a team leader may find occasion to 
assume the role of a guidance counselor 
to the intern* 



Capitalize on the various interests of 
the interns 



1. Vis ltatlon-»fol low-up 

2. Establishing rapport 

3. Gaining Insight Into intern's 
attitude toward teaching, 

4« Counseling or offering advice 

5« Discussing proposed changes 

6« Discussing serious instructional 

difficulties 
7« Progress reports 
8« Ethical practices with regard to 
use of side leave, absenteeism, 
punctuality, use of confidential 
matters pertaining to students and 
school affairs, loyalty to employer, 
etc. 

Suitable times for conferences are: 
1* Before school 

2, After school 

3, l^ile lunching together 

4, During the day at mutually con- 
venient times 



1. 
2. 
3. 

4. 



Interfere as little as possible 
with the efforts of the learners 
Arrange to be seated as soon as 
possible 

Arrange your exit so as to create 
the least disturbance 
Sit close to the door 



1. 

2. 
3. 

4. 

1. 
2. 
3. 



Listen to the intern's personal 
problems 

Try to understand his conflicts 
Build a relationship of mutual 
respect, not of dependency 
Readily extend sincere help 

Hobbles 
Talents 
Experiences 



Knowledge of these interests gained through personal conferences reveal much 
of the real person and thus present avenues of approval to the Improvenent of 
teaching* 
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V, SVALUATIVS ACTIVITIES OP TEAM LEADER 



One of the greatest wealmessee in any teacher training program is an 
evaluation. There is no specific objective method of evaluation. Subjectivity 
must enter because of the close relationnhlp existing bet^^een Interns and the 
team leader* 



Numerous forms vlll be used: none will 
be perfect. 



The number of evaluations during the 
year Is determined by the program 
director. Evaluations of the program 
and interns are pictures of the pro- 
gram and h«; effective the program is 
operating. 



The team leader, in cooperation with 
the university director and the local 
school staff, will need to concentrate 
on the evaluation of the program and 
the interns for directed teaching. 

The interns' grades may be determined 
by these people. 

The university instructor teaching 
courses Involving micro-teaching and 
Interaction analysis will be able 
to help In evaluating the intern. 

Teacher placement services over the 
United States are looking for the 
same qualities we are attempting to 
instill In these Interns. 

Archie Jones presents a good suggestion 
to help supervising teachers Improve 
student teaching evaluation. 



1. Forms from the national office: 
e* Team leader evaluation of 

interns 

b. Interns evaluation of the 
team leader 

c. Principal evaluation of the 
program in his school 

2. Forms from the director's office 

a. Evaluation for directed 
teaching 

b. Evaluation fo? education 
courses (supervision, methods, 
etc.) 

c. Progress reports of Interns 
for their personal file. • 

3. Evaluation forms from the director 
of university student teaching. 



Forms from the university instructors 

a. Micro-teaching 

b. Interaction analysis 

See Appendix C, page 28. 



See Appendix c , page 46 . 
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DON'T LOOK NOW» BUT VOU ARE JHE 
BECINWING SrurENT mCHER 

Jeffrey R, Stewart, Jr. 



« . J^^t^ ^^^^ ^^^^ MhihkBS, The &«udeni ttacher who exnt^etn 

to go into the cUHSzoom and make no mistakes Is beina very unrealistic ?nu 

anl tS^^' '''''' '^^^^ mlstak^s^tiat^rSve before 

and that you will make again, But most impcttant, you will lea/n to benefit 
fron these ntistakes. How vill you benefit? ^ benefit 

«^ J ^^^^ ^^^'^ making mistakes ax planning, Yoif will find 

You ulll h. I "'"^ extensively and eoBpletelJ. 

taL tii 5 ' quewion that .he student might ask - aad yXwlll 

Z Shirr; ./"^f ft"* " ^y. "hat the stSdm" 

Iwh L "^^^ quaattty, iod with vfaac result. In 

tZl'JS. ^ W«P«ieRce through pUnSing You will 

their «nIr^«;;'Ji* ^nf " "-ee^hers so as to profit from 

i„™L!T ! : 0'>servlng another person teach la not a casual operation- 

the very"?^t obser^?nrr.r\*''''"""'*' " "CulpLre. At 

physlcS l^ll't if Z l " "^'»"es a lot of aental and 

to oinive effe«i«irct^fri ^'"^ it- ^-ery few persons are able 

:a^n:s^?Ssr-t^~^^ 

to "ill beiin to -iL aUvI JirH""^^ * "^""^''S observation 

will review yol n^lrL,: iTty a .'r^iT'eTtJ: T ""'^r^' 
you wbc-n you begin you. ^.vm%Zhir,g 

f« "Ji^ P'sdi-' s uatnj reac'ions. ^ou wUi be able 

you as^a UacLr -n"l/» f ' J """'f "a-ions. your students wUl respect 

j;ho n:e5s'::t'coniu?^ed ^^7;:^^^:^ ' ™ 

Uttta ^.aV"! ''^ i?^^ expect, as a beginning student teacher, to be a 

»«e":ha"ir„urh:!p%"in "re^r'^-i^^crT "^J^"" 

*H ywu in your eaiiy teaching A certain amount of nervous 
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toes. However, as you L ^1™^ J!".^* fur responses and keeping yot. on vour 
relax and feal'.ore'a? fas^ ^fh "he stud^f rT'"^"*' V"" «"1 begl^ IT 
confluence become a problem to you voi ^n,"i„ " ""vousness and la?k of 

a,M? " " "ome. pert";, >n fill A'" ""^ "''"""o 

l°«Si« 8 large audience in ir^n? ? " ""l" « 

Jr e-fe^^len^ir^^^^^^^ 

Seu1e™^«-" " ^•.-"nses^ltirp^:ruc'e"::jJ! ^p^'"--- 

with cbe Ither! ptar:^^^:: f"of iVJ"' '--S^-^ Pl-c" 

been to you quite often a syabol of kn^^?!^ clsslroom has 

of ««doo On the ither ha^it thft T ^''*»»>"'i>'8 «nd a source 

you fro« the front of the classroom L^h^f^f^ 1^"°" spoken to 

clfferent kind of person. Now ?. thought o£ as a completely 

think along these lines? you wtU tn/J^l " P^^-^- "o you 

feel towara you at flrsi / you"urf""»f^ ^O" students, perhapsrwlll 
students will not improve your sLndinf . S^^''"^'"'*^ iclendshlp with the 

supposed to use slang. wrlte\>h«r! " »«an that you are 

anything ethically quesSolable 7^0^'"" « less, ard 

speak is that you are a pr^esslonaJ*^ in which you 

of your profession. If C tMnk of th '"^ i""" ^" ^P«"n8 as a member 
language that is tpo infirnal. S""" ""1 automatically avoid 

the roo„,t^?,\n ndrjf'lge'-o''?^,"' " '"^ of 

In front of you. Hweve- -ri-JL Without even seeing the atudanJa 

P rt ^f^ Jor:?:de^r:ou^:!?i ibV^ ^^^"^ '-P« VtrpL^U-stn^e 

exclamation marks flcatlne about i), ,k 'bis -o visualize 

Vou will learn how to ad"L, r ^P^'k to your students 

according to your o™ whtas a„d vLhes' b,!? "ovingf^ot 
class as it progresses. «'=rding to the pulse of the 

your cla Jra^d^of'^^':,::: llJ^tll.r'n ""at you say m 

"hat you do, because learnlng is liJ.M ''"f everyone looking at 

will take cue= from the class as the? rL^'f*'"* ^»lng process, fou 
able to create enthusiasm and lot 'rest fhrl^h Vou will be 

strike a balance between the Uslll A 1"=°" as you try to 

as the students seem to understand if ' " ""^^ ''^^■'»«'' " and'the Usson 
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You will learn how to become trapped by something you say or do* 
You will say things and do things in your class ar first that you will wish 
you had never said or done. Students perhaps at first might tiy to exploit 
the smallest mistake of the beginning student teacher.. You will learn that 
to overgenerallze before a group of fairly intelligent students is one of the 
biggest mlst^^kes you can possibly make* However* you will also learn how to 
admit your mistakes graciously In front of your students. 

You will learn how to give clear, concise instructions to your 
students. You will learn that clearness in Instruction is possible only by 
planning ah^ad of time exactly what you are going to tell the student^ and 
explaining . It to the students in a step>l>ystep manner ^ The teach(er who told 
the students to grasp the right cylinder knob on the typewriter and turn It 
to the rear hti not learned to give clear instructions In giving Instructions » 
the teacher has to anticipate most questions that may come up and discuss them 
before the students are allowed to ask questions. 

One of the most important things you will learn as a student teacher 
is how to be patient. You will discover that some sjuidents are unable to 
learn certain things chat you are suppose to teach them and that others will 
learn them so quickly that you will have to give them additional work to do 
while you are instructing the rest of nhe students. You will learn to look 
upon these individual differences in a professional manner rather than In an 
emotional manner. You will have empathy instead of sympathy toward your 
students. . 

You will profit from your after -class discussions with the supervising 
teacher. These discussions will not simply be hashing out the mistakes you 
made, but they will be a complete {^valuation of both >ouz good and your bad 
points* These discussions will also be held with your supervising college 
representative. You will learn how to use the information from these conferences 
to improve your teaching. For example, you will learn that many things you feel 
are satisfactory in your teaching will not seen satisfactory to the supervising 
teacher. You will learn that seemingly minor errors on your part might 
seriously affect the learning process on the pait o£ the students , You will 
learn to take notes and write down the iowments of the supervising teacher in 
these after-school conferences so that you may review them later on for use In 
your classes. 

Finally, you will learn how to handle student discipline problems. 
You will learn to treat the students in a professional manner, and you will 
also learn that students respect the professionally minded tea -her. In your 
teaching, if you understand the feelings and emotions of others, if your lesson 
Is interesting and well planned, if you keep students working and participating, 
you will have few problems as far as discipline is concerned However, there Is 
always the "problem child" with whom. you must deal. You will learn to counsel 
these students Individaully and tactfully without disturbing the rest of the clas. 

You can see that, as a beginning student teacher, you have much to learn. 
You have an eaclting and rewardiug experience ahead of you* Go into it with vlgOi 
and enthusiasm. Volunteer freely- Make the most of your student teaching, becsu. 
it Is the one time in your teaching career when you will have someone telling you 
frankly and freely exactly what your strong and weak characteristics are* It is 
an opportunity that you should look forward to with excitement, for teaching is 
the most varied and exciting profession of alj. 
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TIPS FOR BEGINNING TEACHERS 
Howard A. Oznon, Jr. 



particularly rich and staid ones. clients. 
In ponderoS^fftbo^L^^"«f"'"'' contained 

difL?etciers%t;esr::d''i:ic: \ti,t^x i^j^azt 

every year;" i«iAure xn cnat all important firslj year and 

^- PON*T HgSITATR TO BFAT vmiP r»TTi.o^». 

Beat then} that Is, to possible sources of information ^r^ 
your community. Don't let the children stuSp JSu W 
b?i^f ^^'"f you haven't been. Don't let them 

bring up books you haven't read. Walk around the 
community, stopping often m the library! 

2. TEACH THEM Tn nPft . 

^La^f brnr'nfroJ'**^,^"J^^'' ^^'^^ sometimes 

i^! 1^^ professionals how to beg for food and money. ' 
Some were so successful that they and their teachers 

^nfo^L''^ ?f I refer to Is for 

Information, if as teachers we can Instill In our 

neJer'reJ^inru''" «ore knowUdge. 

satJetr S^n Tu Pil«<5-"P/tores. never reaching 
satiety, then we have served them well. 

3. TEACH THEM Tf> Hatp . 

^tu^^^ ^""^ P^P^^ J»ate Pin, but d ere ar^ 

taSeStInT /'f'' should be 

^ Ignorance; not Ignorant men, but the 
miasma of Ignorance that blinds them. The; should 

Jhln. «bL%'\'"*" "^^"8^" ^^'^y will do some, 

thing about chem. which is our next point. 

^» TEACH THEM TO FIGHT ! 

il^^'^lT. TL^''^'''' ^^"^ ^^^^ «^^i«88 they believe 

S'£t :"Ja.TtV:t::d% 

the right road, not merely the easy road. 
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5. TEACH THEM TO TALK BACK t 

One of the first rules the average child learns Is 
that he should be seen and not hctrd, but a child 
who is not heard does not learn. He oust ask questions. 
A teacher should lapress upon children the Importance 
of asking Intelligent questions, and with relating 
answers to other things they have learned. Done In the 
right manner, talking back is fine. 

6. TEACH THEM TO SHOW OPF ? 

• 

Every child likes attention, and it should be given ^ 
hlo. When a child is shown how to communicate his 
knowledge and demonstrate his talents in a pleasing 
way, he learns how to serve others and make friends. 
He becomes an asset to society. 

? ?^^t "^"^^^^Jof *t fit what you learned from your textbooks, think 
awhile. Maybe the textbooks were wrong. 
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GETTING ACQUAINTED WITH A COIt'lUNITY 
(Things to Look For) 



I. Tdchnolosical Level 

A. Physical layout o£ homestead 

B. Type and layout of dwelling 

C. Sanitary facilities 

D. Patterns of doing household tastes 
B» Tools used around the home 

F* Source of family income (kind of job) 

G« Farming patterns 

II. Sociological Level 

A. Size of family 

B« Dominant role 

€• Relation between parents and children 

D. Neighboring patterns 

£• Membership in community groups 

F, Religious patterns 

6. Status of family 

III* Cultural Level 

A« Language patterns 

B« World view 

C« Attitude tm^ard outside world 

D« Recreation 

B* Educational level 

F« Religious beliefs 

6« Rituals 

IV, Psychological Level 

A, Type of personalities in family 

B« Friendliness— •antagonistic attitudes 

C« Interpersonal attitude 

D« Outlook on life in general 

E« Attitudes toward self 
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jor Field 



Semester 



de LevtX^ 
ide Level 



School 



Semester Houra Credit^ 
City 



y«*r 



School 



jeete Taught 



City 



General Rating of Actual Teaching (underline one). 
Unsatislaetory Below Average 

Letter Grad e ^ 

A Brief Profile bf the Candidate 
A. Pereonal 



Average 



Good 



Exeellen 



teral Appearance 

itth 

or 

lendability 
rett in People 
ial Acceptability 
>fessiottally Minded 
t and Judgment 



B* Academic and Profetsional 



Unsatisfactory 



Below Average 




Average 



Good 



Exec 



g Range Planning 
nning Diiily Lea eons 
>il-Teacher Planning 
ssroom Management 
ducting a Class 
eretanding the 
itudents 

ction of Students 
-luating Growth of 
"litudents 

wledge of Subject 
Matter 



Unsatisfactory 



Below Average 



Average 



Good 



Exct 



Ce Speaking and Writing Skills 



*«entmg a Problem 
n a Classroom 
Jituatton 

ng Acceptable Eng* 
iish in Everyday 
Speech 



the Voice 
ect 

ntij 
Paper 



Effectively 
'^senting Ideas on 



^ng Acceptable £ng« 
Iish Construction 
When Writing 



Unsatisfactory 


Below Average 


Average 


Good 


Exci 














































V- , , 







General Rating of Growth During Present Assignment (underline one). 
Unsati.factory Below Average Average Good 



Exceller 



e of Report 
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Director of Student Teaehmg 



ident Teacher 
ijeota Taught 

lOOl 



MARSHALL UNIVERSITY 
Student TeacMng Evaluation 

PRgCIMINAgy T^ORT 

A ddraaa 
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BESI COPlf AMIE 



^pade Level 



Supervising TeacHer 



SONAL ; 

• General Appearance 

. Physical and Mental Well-being 

. Dependability 

.. Poiae, Refinement, Social Grace 

. Profeasional interest 

. Effectiveness of Relationship 

• Voice 

. Intellectual Curiosity 

• Sense of Rumor 
y-ESSIONAL : 

. General Scholarship 

. Grasp of Content for Teaching 

. Skill in Communications Oral 

Written 

. Acceptance, Use Made of Criticism 
' Understanding of Pupils 
. Reaction of Pupils to ?9tudent Teacher 
•?HiirQ TBCHlliftUES ; 

Long 'Range lianning 
Daily Planning 
. Teacher-Pupil Planning 

Use of Plans After Made and Approved. 
Maintenance of "Climate for Learning^ 
g|^(^^alwation of Pupil Growth 
Record Keening 



COM«TS 



COMMEMTPS 



COMMENTS 



COMMENTS 



C3 



■r 
Ik. 



• Depenaability 

=.. Poise, Refinement, Social Grace 

• Professional interest 
. Effectiveness of Relationship 

• Voice 

. Intellectual Curiosity 

« Sense of Rumor 
jyfiSSIOMAL ; 

. General Scholarship 

. Grasp of Content for Teaching 

. Skill in Communication: Oral 

Written 

. Acceptance, Use Made of Criticism 
- Understanding of Pupils 
. Reaction of Pupils to s?fcudent Teacher 

:^RiirG TBCffitiq uEs* 

Long Range Planning 
Daily Planning 
. Teacher-Pupil Planning 

Use of Plans After Made and Approved . 
Maintenance of "Climate for Learning" 
Evaluation of Pupil Growth 
Record Keeping 
Classroom Management 

be c^diSaLVthirtiie! ^^"^ ^eak-to-strong continuum, your rating 

^ STROKG 

ack^ofms^'SS^S?*^ conceJning the progress of this student, please"writ<» 



coMten?s 



Mm 



EAST TEKKESSEE STATE UKIVERSITY 
OfPtCE OF PUACEMEHT SERVICE 



9.B 



rACUUTY OPINION SHEET conceining^ 



in prpvtdiiig plactmant sefvic^ for our groduattf ^ the University neects to hove on fttt infotmotton conotmtng ttiotr wor^ 
losing your roting on classroom ond/or other contocts you hove hod with this studentipleose give your frank opinio 
OS to his ouoitficotions* Once this information Is on file, you moy refer future requests concerning this student i 
this office for reply* 

in what copoclty end how well do you know this student: 



^ Know him os o student* 
^ Serve os his focutty advisor* 
^ Hove employed him* 
Other. Please explains 



Know him personolly outsido of class* 
Work with him In some student activity* 
Hove limited clossroom knowledge* 



On the basis of this Irnbwiedge, Indieote by checking in the left column the type duties you feet W Is copoble of hond 
ting now and in rhe right column those which he should be obte to ossume with experience* 



Duties under close supervision by supervisor 
Duties with tittle or no supervision by superior 
Duties requiring supervision of subordinates 
Duties requiring instruction of others 
.Duties Involving contacts with the public 



Using the scale below as o guide, rote the student on the items listed* 



EXCELLENT COOO 



PAIR POOR 



100 90 80 70 60 £0 40 30 20 10 0 



Appeoronce 



Mentol olertness. 



Ability to express ideas. 
Intttotivo 



Cooperotlon _ 
Dependobitity^ 
Judgment ..^^^ 



Social odoptobilfty^ 



Copocity for development 



Comment If 
not fating 



Phrase write a generol stotement which moy be used as pot of this condldofeU credentiots to be sent to prosprctlvt 
OMployers* The reverse of this sheet moy be used for strictly confidcntiol remorks you would like to moke for 
PiQcement Office use only* 



w m mm 



Supervlslnfl Teacher 



School 



Sluttent's name. 
Oaya absent ^ 



EVALUATION OF STUDENT TEACHING 
East Tennessee State University 



.Quarter- 



.19. 



Subiect (s) taught. 



.Grade level' 



Hrs, Credit — 



instructions; 

This form lists student teacher qualities. It is designed to give the 8uper/l8lf»e teacher an opportunity to evaluate the stu 
dent teacher's perlornsance. Please check the column considered to best describe the student teacher's performance in eac 
of these areas. 



..V 



PERSONAL QUALITIES 
General aooearanes 


Superior 


fiood 


■' *' - — 


Vair 
t an 


Wi/U|/lffW 


speech 












Voice 












initiative 












Tftfit 












Judgment 












Poise • self^antroi 












PiineltiAtity . 












Artuplfthfllty 












Versatility 












SAnsa of lusttcA 












Social aer.ApUhillty 












Alto AM A A A A ^ A A * A A A. 

PROFESSIONAL QUALITIES 
Ckipendahlilty 












Saekgrau ><! ol informatlnn 












<SRhr,(ftrfthip 
























inierost in pupti^M..,,. , „ 












RMpnnftihitity 
























AldMlMfift 












CaopftrAtlon 












Dfiftifft to tftaeh 1 












RAftntion Af ftfUlrlcm 












indApanripnftA ^ 












TeACHING ACTIVITY 

LMSOn pfanft 












Presentation of tdsson 












Qyallty of assipnment 












l^toUvatlon to studv 












Pupil parlifiipatCor. 












Attention to individual dlffer«nri«ft 












Classroom fnanagament 
























Pupil*8tudent teacher relationships 












Interest in total school program _ 













Strengths of Student Teacher., 
y/esknesses. 
Predicted Success. 



^ Signature of Supervising Teacher. 
§iy,£ 5tQnatu/e of College Coordinator. 
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ME OF STUDENT. 









(Crorf* Laval) 


<$tibi«e») 


(Unit Lev*!) 


9n Tduflfit 




Wl»»f« Tauaht 









SUPERYISINfi TFACHFR 



at 
la 



8 



< 
ft 

5 



mi 

I 



8 



o 



2 



a 

c 
c 



Pttfonot Appeoranp# 
Htolth 

Toct ond Courtesy 
Enttittsioftm ond Creotlvonttt 
KnowUdge of Subject Mottti 
OrgoAiiotionol Skillt 
Underitondlng of Pupils 
Ctosifoom Monogtment 
Profcsfttonol Attitude 
Demonitfoted Ability to Teach 
Copocity for Development 



REMARK^ 



Pleoee indicate strengths ond weoknesses. 



tftlflSfl) 

TC 



ERLC 



REMARK? 



(Sianafuf* of Suparvitlng T*aek»r) 



(Petition) 
OATS „ 



CONPtDENTUI. 



"7 ^" 



8ASX TBNMBSS2B STATS ONIVBRSm 

TEACHER com PROGRAM flror nnnu 

Sm>m XEACHBR 03SBRVATI0KS U/ff ^|(^/(^^£ 



NAMB OP STimSMX TBACm 



<Cra4e Uvol) (Subject) (Sch<K>l) 



(76881 Lesdcir) (Date) 

1« General Appearaoee 

2. Eootlonal Stability ..r~ 

3» Tact ai^d Courteay , ""^^ 

4. Voice (Too Bigh Mtchedt Masai? Strained? ~" "~" 

Clear and Distinct? Adap|:ed to Size 

of Gronp? Well Controlled?) 

5. Speech (Too fast? Too slowly? Pleasing manner?) ~^ 

6. Enthusiasm ""^^ — ^ 
/• Character 

8. Soclalibllity — — 

9. Punctuality — 
.0» Capacity for Development ~* ~" 



POINTS 

> WESSIONAL QHALlTIESt 

U Attitude 

2« Dependability 

*: teJ^r - 

5» 08« of Grammar * 

6, Ifttrerett in Pupils 
Ability to OrgAttic^ 

a. Adaptability 

Response to Criticism 
0» Sease of Reaponaibility 

eom$ Z 

MCHIKG ACTIVITlESt 

U Demonstrates Ability to Teach 

2. Preparation of Lesson VUw 

3, Presentation of lessons 

4# Motivation - 
S« Pupil Participation 
^« Classroom Hanagemont 

7. Attention to Individual Differences 
Pupil«<reaeher Relationship 

^. Attitude Toward Teaching 

^. Use of Audio-Visual Aids in Class Presentation 

POINTS ^ 
TOTAL ACCUMiaATED POINTS 



gp|(^SyATI9NS • RBCOMMPTDATTftMS 1^ SDPeRVISPIQ THACHER^TEAM LEADER 



1967 INIEElt fKSSERVICE EVAUUaiOH 
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^ll tvo functionss it provides an owtUne of the criteria and 

it I «-algnlng provisional iSeJia^^nd 

iL%nm fL*!f/J* conclusions reached on each particular Intern. Preferably. 
?5 ^"^"i*^.*** ^'^^^^'^ assessment of each Intern. 

iJoSJi^f ^^i*" conjunction vlth the Corps suggested procedure for Sting 

^^^l^ pre-servlce. Depending on the evaluation * 
fS^^r^ L^t ^"^^f' « eynthSsls of the views of s^^ral 

Sr^frhfJi.!*^;?^ f"^ observer. Enterles should probably be made on a ?ou^h 
«^S^!mS ^^^l ^'t The interli evaluation Should 

dS?JSte^t*Jh?rri^' f*''' 'I P"8r««. the final evIlS^Son 
aSmah Completed forms should not be shewn to Corps meubets. 

although they cjay be given « suoBnary of the contents. ^^^m. 



University 
Intern name 



Log No. 



I. Test scores (If any given) 
A. 6RB 
Verbal 



Total Score 



Quantaclve 
Advanced 



B. California F Scale 
2. Grades (ilst courses) - 



Total Score 
If other than a 4 point scale Is 
used, please Indicate 



XMTERXli 



FIKAL 



A. 



S. 



C. 

0. 



(Estimate) 



(Estimate) 



(Estimate) 



(Estimate) 



(Estlnate) 



^"^'iJ^r I "*?v** «Ptroprlate scale. After each Item, It 

I^f Jo^tf jrr^^^^^^ Of the lntem.5 behakJr which 
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8Br m mmi 



ZNmiH 



Character And 
temperament* 



Can change approach 
to meet new challenge 

Ta easily upset 

Can accept criticism 
and supervision 

Perserveres in face o£ 
obstacles 

Gets along well with 
peers 

Exhibits mature judg- 
ment and coonon sense 

Approaches problems 
with a pessimistic 
point o£ view 



Exsmples; 



:5 

H* e 
1. 


2. 


s ? 

0 ft 

3. 


4. 


91? 
. U 

5. 


• - 


Not true , 
at all 


2. 


*0 « 

ff i 

IP rr 

3. 


4. 


rt 4i 


o 
• 

It • 

O ft 
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fiBr m mm 



ZNIBRIM Vim* 



Bffectlveaesa as a 
teachers 




Relates varmly to 
children 



Baa problens control- 
ling class 



Students don*t become 
interested in classwork 



Xs patient 

teaming takes place 
in the class 

Does not initiate new 
approaches to learning 

Is Sl-rrti yet flexible 
vitb cttidests. 



Exaa^lesi 



t 
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ZNTERXM 



«Kr m mm 



gf fectivenesa- ^>tth 
Plsadvantafi edr 



Insensitive to 
culture of poverty 

Will endure hardships 
to assist disadvantaged 

Does not Cixnmunlcate 
with disadvantaged 

Has been effective In 
school •related community 
activities* 



It ft 

t» rt 



So 



2. 



4. 



1* 



It 

lt»rt 



2. *3. 



•^8 



0 

4. 5. 



5. 6. 



Examples: 



Please rate this Intern In relation to other Interns in this cycle now at your 
college, ' 



Intellectually 

Temperamentally 

As a teacher of 

disadvantaged 

children 



IKXE&IH 



vn ft 

1. 



fv 

2. 



I 

3. 



4. 



(ft t.'* 
3. 



2* 



I 



3. 



TO A 

n 



4* 



Examples: 
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L aceept abla excellent 

ac ceptable excellent 



nOEBIH 



1 

Director's action resulting from interim ) 

Sii^SLi"*^*^ ''^^'^ liaproveDient is appropriate. 

SiJ!^*^/^*^^'^^^"**^^ *"*8a«<I to faculty 
members, team assignment changed, etc.). 



Corps member successfully 
coB^Ietes pre*8ervlce 



School district assigned 



School assigned 



Team leader 



U Corps member Terminated 
(please describe how, what 
and when Corps member was 
advised). 

O other (specify) 
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This fora waa completed by: 

(Name) 



(Title)—: 



The person completing the form 

(checK appropriate) £7 , ^^^^^ ^ ^^^^^^ 

internes conduct the interi'g condu? 

^ ^tlT^t ^""^t"^ O Olflcussed the mtt 
o^rs vho have observed with others vho h: 

observed hla 



Amplify how observation occurred; 



2?^ 



1967 TKAM LEADER PRE- SKR VICE EVALUATION 

This form serves throe functions t it provides an outline cf the criteria 
and data that my be useful In evaluating and assigning provisional tefun 
leaders? It is a record of the conclusions reached on each particular 
leader; and in the Washington office this infor.i>aLion will be used to evaluate 
the assessment process carried out there. 

This form should be used for an interim and final assessment of each team 
leader-. It-^should b- used in conjunction with the Corps sugoested i>i»e- 
cedure for .tevah.atlng provisional Corps members during pre-sorvlcd. 

This form should be a synthesis cf the view of two or more observers. Each 
person may fill out this form on each Corps member - one person being re 
sponsi^ble to syntht'sl^e and average the scale rating resp.'.ses on to one form. 
Other methods of gathering this data «.ay be used, as long as, questions 2 - 6 
are the average of 2 or more persons' responses. Entries should probably be 
made on a tough draft before they're put on the final form. 

Computed forms should not be shown to Corps members as they are confidential 
in nature, although this Information should be used for the counseling sessions 
lol lowing the aysessmiint boards. 

The interim evaluation should probably occur at about the first 'third of th'^^ 
program, the final evaluation during the last third. 



University naros 
Team Leader name 



Log No. 



^» P-ffltles (if given) 
List courses 



Indicate if other than a A point scale 
is used. Please indicate the lette r 
grade along side the numerical score. 



FINAL 



(Estimate) 



(Estimate) 



(Estimate) 



(Estimate) 



(Estimate) 



For Items 2 to 6, plea$5e rate on the appropriate scale* Afier er.ch item» 
It it5 durJrabte to dcccribt* one or two examnl*^s of the conduct on which 
the nnalysic is based* 



INTERIM 



FiKAL 



o 

rt 
ft 

H 

U 

o 



Character and TemperaniejrK » {2>_ 



Provides interna wiLh 
rupDort 



hafi optimistic point o.t 
\ i a? 



o 

rt 

M <^ 

C ft 
3 



VnconfortubU v;5th su^- 
^€:iiilion >s f : o m ^ijnU:.VJ2^5_^ 

I;clnctFnt to try ncw 
v:^v3 ^^^^^ ^ ^ 



(4) 



rt 
1 
C 



(5) 



rt p 
rt 



(1) 



o 
e 

rt 



ft 

c 



JUL JJ^ 



(4) 



(5) 
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Kf fectl yene ss as a teacher 
& team lead er — 



Is Firm but nDt ajthoritarian 



Has probleam cout rolling class 



Teach in^j approach is not 
flexible 



Is Patient 



Anticipates view points of 
-rghool .9taff 



Fffectively involves interns in 
team work t eachtno^ 



Examples: 



n 0 } 

s ^ 



(1) 



INTERIM 
et ft t/. 

ss-r 



(2) 



<t> ft> (tl 



(3) 



(4) 



rt 

C 



(5) 



(0 

rt 

ft 



(0) 



ft 



(ft 

(I) 



(2) 



FINAL 

ft c/3 

S 

£ § s 
n> (0 (D 

0) 



13) (A) 



[Lt^ajy ant aged T ^ 



Insensitive to culture 

of^_l>qvertjj^ 

Recognizes & rc^sp^cts 

Ooes n:>i '.nmmuni^cate 

Has been ef^e':tive i^n" 
school related coirmunity 



O 

rt 

rt 

c: 



(I) 



(2) 



o 

3 

rt rt 



(3) 



(4) 




rt 



SI 

o 
n 



(1) 



(2) 



FINAL 



cn 
o 

rt r„ 
^? rt 
C H 

ID 
(A 

(3) 



(4) 



rr 
rt 



(5) 



rt r> 
r? rt 



(0> 



w mim 
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Please rate this leader in relation to olher 
college* 



leaders in 
INTERIM 



this cycle now at 



your 
FINAL 



(I) 



5 c 
< o 

(21 



# 

(3) 



0> ^ 
< 

(A) 



rr 



(1) 



\^ cr 

O 

(?) 



(3) 



(A) 



Acadero ic abil ity 
Temperament 



As a loader of 
interns 



The Corps attempted to evaluate all applications on a 1 to 10 scale. Minimum 
acceptable was 5. Less than 57. were rated 10. How would you rate this member on 
such a scale? 

I^r^ERIM FINAL 

Acceptable Excellent j Acceptable Excellent 

I 2 3 A 5 6 7 8 9 10 



mERlM 

Action resulting from interim 
evaluation (Corps member counselled 
terminated, toid where improvement 
Is appropriate, follow-up responsi- 
bility assigned to faculty members, 
team assign-nent clanged, etc.) 



I 2 3 A 



"Acceptable 
5 6 7 8 



9 10 



/ / 



T7 



HNAL 

Corps member successfully 
completes pre- service 



School district assigned 



School assigned 



Corps member Terminated 
(please describe, how, what 
and when Corps member was 
advised) . " 



£7 



Othfer (specify) 
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im'ERlM 



FINAL 



8, This form was completed by ; 



(Name) 



(Name) 



(Title) 



(Title 



(Date) 



(Dwite) 



9. The parson completing the form 

(check apprbpriate) Personally observed the jTyPereonally observe. 

leader's conduct the leader's con- 

^ duct 

l^/ Discussed the leader Discussed the lead- 

with others who have with others who ha* 

observed him observed him 



Amplify how observation occurred: 



r- 
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VISUAL BEHAVIOR CHART 













3 




,4 


% 


\s' 


























• 














































eye 
























































































































jmiwrry 
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^uftr^cr Oftst/Ci-cO 2) ate: 



063£cr-vfr ^/f.l^^hrm ir-.c^ris<.iHC^ r^oM / cftx^,;ro r a^-C£iUNr; 



FRir 



Perhaps the best approach to the problem will be to block 
out on paper a schedule for the first six weeks. Try to Include 
the various appects of the program that we have discussed. 

NAME OP INTERJI: 



DATE 



TIME 



CLASS OR ACTIVITY ASSIGCT^JT 



II M 

TEACHER 



AO 



. Evaluation of student teachers 

One of the greatest vreaknesses in the student teaching program is in evalua- 
tion, Archie Jordan presents the foltoing suggestions to help supervising 
teachers improve student teaching evaluation: 

A. Recognize the purpose. The major purpose should be that of stimulating and 
guiding the growth and development of tht teacher to be, 

B« Begin with the goals. Usually these basic goals and objectives for the 

student teaching experience are given to the supervising teacher and student 
teacher through a student teaching handbook or some other witten communica- 
tion through the college supervisor. 

C. Identify behavior that will demonstrate attainment of the objectives. 
Usually these specific objectives and the rate of their attainment are 

left to thr discretion of the supervising teacher and the college supervisor 
and their personFl counseling and guidance of the student teacher. 

D. Evaluation shouU be continuous. Through continuous evaluation a proper 
base is provided upon which improvement can be built, 

2. Emphasize self-evaluation. The job of the supervising teacher is to 
help the student teacher develop accuracy in appraising and evaluating 
his o\m perforoiance, 

F, Evaluation should be cooperative. Evaluation should Include the efforts 
of the total team consisting of the college supervisor, the supervising 
teacher, and the student teacher. The student teacher contributes through 
self-evaluation; the supervising teacher contributes through accurate and 
continuous feedback to the student teacher; and the college supervisor 
contributes through periodic evaluations and discussions of the student 
teacher s performance and progress with both the supervising teacher and 
the student teacher, 

G. Evaluation should focus on performance. Emphasizing performance and 
inovetnent of the Student teacher tw^ard pre-established goals allows the 
student teacher to better accept and use the results of evaluation, 

n. Final evaluation for summarizing the student teacher's attainment or lack 
of attainment of the agreed upon goals to serva as, another screening 
device of entrance into the teaching profession, and to provide prospective 
^mplcycrs with an accurate summary of the performance of the -uture teacher 
during ntudent faaching phase of the tenchev preparation program. 
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CARBOtn>AlE ELIWiTAaY SCHOCX.S 



Thi« weekly aetlvley program for Teacher Corpa Leaders as proposed bel<«# 
la intended to serve as a guide £or weekly aetivlcles* 



TIHS 


MONDAY 


TUESDAY 


WEDNESDAY 


THURSDAY 


FRIDAY 


8:00 


Planning 


Planning 


Planning 


Planning 


f lanning 


8:30 


Conference 
with 

Principal 


Observing 
Interns 


Observing 
Interns 


Conference 
with Librarian 

Nurses 


Observing 
Interns 


9:00 


Confer once 

with 

Interns 


Supervising 
studios in 
planning acti* 

VICLCS 


Supervising 
studies in 
planning 
activities 


Supervising 
studies in 
planning 
activities 


Conference 
with 

Principal 


10:00 


Supervising 
in classroon 
situation 


Conference 
with regular 
taachera vho 
are working 
with interna 


Individual 
conferences 
with interns 


Conference 
with other 
M7C leadera 


Working 
with com- 
icEunlty 
agencies 


11:00 


SuDcrvisine 
Interns 


fl A it A t ) 1* 

CV W 9 ib V C 

teacher for 

classroom 

teacher 


in clasoroom 


aOtm VISICS 


Reports 


12:00 












1:00 


Supervision 
of Interna 


Vork with 
regular class- 
room teacher 


Supervision of 
Interns 


Developing 
reaource ma** 
terlala with 
interna 


Teach a reg- 
ular class 


2:00 


Work with 
classroom 


Work with 
regular class* 
room teacher 


Contacts with 

Communlt:^ Agen- 
cies and Rasourc 
Personnel 


Supervision 
of Interna 

'I 


Conference 
with other 
NIC Loaders 


3:00 


Conference 

Guidance 

Counselor 


Supervision 
Interns Addi- 
tional school 


Contacts with 
CoBODninlty Agen- 
cies and Resource 
Personnel 


Conference 
with School 
Psychologist 





o Attendance at building staff asetings, curriculum study connltteea. and 
FRjC district administrative meetings will be lojeef*** ^ p'> 



APPENDIX E 



The Perfect Team Leader— An lntern»s Ideal *^^W^K4/Wil£ 



Would not join Teacher Corps to play school politics and to further 
hts own administrative ambitions. Such motives are antithetical 
to the philosophy and alms of a successful, revolutionary teacher 
corps. 

Would have as his primary objective, the turning of raw Interns Into 
effective, exciting teachers, who could deal successfully with 
all levels;' of school and community personnel. 

Would give extensive, experienced help, advice, support, and teaching 
examples to his Interns during their first year. The less he Is 
needed the second year, the better he will have done his first 
year's work. 

Would encourage, by work and deed. Innovative teaching and community 
projects planned and executed by his Interns. 

Would constantly seek, In frank exchanges with his Interns, to develop 
group solidarity and moral by democratic leadership. 

V/ould be available for consultation with Interns at all t lmes--\>fould 
not be an errand boy for the principal. • 

V/ould serve as buffer and liaison between Interns and regular teachers, 
principals, and administrators only v/hen necessary, l.e.» when 
Interns could not or would not handle such relationships well. 

Would exercise less and less control over the Interns and allow them 
Increasing responsibilities as the two years progressed. 



Dan Davidson 
Intern, Class of •68 
NTC at use 
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Clyde Ray, 8aot Tennessee rtiatta thilv^jrslty 

fc- y^u ^? ^^^^^X'eador l3 ««perleaeed, wcil etfucated, and usually posacasing « 
healthy blend of pragaatlctsm end idealism, having b«ea through a iariefcy of 

?Jn J"**^^ 3^*^ "^y^ ^*«««>* I» sharp contrast, 

the latora approaches t;h(i teaching profcsaloa vlfch about as ouch percepttcn aa a 

^X?!"^!^^ ^''^^ ^"^^ * "S**^* He h<ta Uttle background in Education or 
S^ta^r??; "^.^^"^ ^^^^^ children before; aooe may be aadly lacking 

^J,"^."* intelligent onea may bring to the school door a 

degrca of iUttaion that would be ludicrous vere it not solathetic. 

the Xntem vill learn about teaching viU learn about tuaching 
rJlit:^hi?rf ^t"*^-,: '^"""^ cUBsxom experience. Soiae will heve to * 
hf!J! J^eiJ ««»c*Pt8 broken all the way down (and then some) before they can even 
llc^ r^*""^ b^iWiog theo back up. So, tern Leaders need not Ltry nights 

^^M^ realistic - a class of children will per£^ tSat 
gyration with mininm dnlay. But, there is one contribution that yon can offer to 

elf? Jruai e^?^^^"^ yii^i!!!;^"^ "^^^ ^8*^ 8=^^* *^«^ priceless 
? i f*^^^ ^ * sift beyo?id price that It will be youl^ hard refpensibiUty 

"i}'"'' '"''^ 7*^? youreelf , but also of valwi to the 

• f« Corps, and the Hation Itself. All this gift consists of la the 
^^Jir^f reasni^aaco of Tea» leader to fetem to ccntinoe and to preaervera in 
the ffice of wnat cay seea to hla to be the ultioat* despair. 

f -w^J fPeriencj and your knowledge will be a great asset to yott. Ton will 
t^lL^t ?^ ^ «ertali; well defined, >r;dictable 

sccuracy that may arise and that jr&« t»41l.b» able to take effective action on It. 

t^M^iJ «ad sood, bat it is Important that thu Intern acquire faith In tiie 
w Ji^^ •PPUcetloa of your knowledge and judgement. This faith iTttie 
key to the whole relaticnshlp of Ttoa» Leader to Intern, foi if faith is eveie^e 

tha te,f,1I?h**r%^/f Mitttate ccaMuaication, the ttm Uader ntst approach 
^I^J! ff^'*^ £?!^*f8 of c^n^ and patwrnalship. Tbe Interns will always 

^STt toJ .^tS S 111'' ""^'V^i to them as a surprise Jl! 

n^M!!f «^f*^^«*«,<»« t**®^' l«v«l of petcaptlon, and then to approaS these 

pr^ble^s with the intern In a «ut«*l effort and vjlth p<.rso«uil sy«^ath^^srdolng. 

a Big Brother or Big sister, to whoa they can feel free to go to at oe^d. 



ERIC 



T 



56 

® w mmu 

Oas reoraing, you may come to thd school to tM m Xntora h«lplftg tvto children 
vith th«lr rosdlng, with thoir heads fill la a tc^ oa a sctse level ov«r thtt bookii* 
Toa Imow th«t hts work is toportaat, but doas ha? Actually* he way not think that 
vhat ho Is doing 1« lB%n>rt8nt at all. So, we come to the cnsx of the vhole matter, 
they want to cie«t a need aad to be Itr^ortant, oo nake them feel that the job that 
they are doing is the asost In^rtant one at that taostent that they coeld j^ssibly 
I>s doing; give them the ia^resijlcn that they oeet fthcT feel a need and perform a 
role that Is^bot only im^rtont, but la uniquely salted to thca alotte( grov to 
Ilka thest •..In fact, you tiust like then. Look at them well vheo yciu get them 
cad Icter when they cosue to you, for they ere yotrr final, greatest and nost ter* 
rlble reGpoaslbllity, Shat Is why you oust like thfisa. Whether you like tiiem or 
not, »8ke yourself like then. Learn to pity thorn, to worry with then, to agonize 
with thea» and to be proud with then, tou tseist spend all of your strength la 
helping them suceed as £&tems and Teachers, for the leeasure of their success Is 
fclie of your own and the affsctlon and the respect which they will surely 

brltig you 03S day itj reftwra you will find to be the best return and a reward 
^ly beycnd price. 



